
256 CRITICAL NOTICES.

Studies of Childhood. By JAMES SULLY, M.A., LL.D., Grote Pro-
fessor of Philosophy of Mind and Logic, University College,
London. London and New York: Longmans, Green & Co.,
1895. Pp. viii. 527.

IT has been said that it is only during the decadence of Art that
childhood is represented. The Greek, we are told, dealt only with
the perfected, the complete human being. The child, being immature,
was but rarely introduced, and only came to be considered as Art
declined. If this be so, some may hold that the earnestness'
with which we moderns regard and study child life, is but one
amongst the many signs of degeneracy to which Professor Max
Nordau calls our attention. But our age is an age of science rather
than of art, so let us hope that we may give a hearty welcome to
the first careful attempt that has been made in England to study
childhood on a large scale, without fear that by so doing we "delight
in imperfection" and class ourselves amongst the degenerates of
our generation.

Professor Sully's new book, " Studies of Childhood," conveys its
purpose by its title. I t is, as he carefully warns us, simply an
attempt to "deal with certain aspects of children's minds which
happen to have come under his notice." Hence we must not look
for a systematic treatise, or a book written for the psychologist,
but rather judge the work from the standpoint of its truth to nature,
and its power to rouse interest amongst those most likely to be
useful in the new close observation of children, i.e. Parents and
Teachers.

Undoubtedly there are serious drawbacks to the method of
treatment. The want of definite plan makes the book extremely
difficult to grasp, and hence very hard to review. We rise from its
perusal with a conviction that there is plenty of material here; a
number of interesting facts; charming child stories, often most
skilfully interpreted; but what we are to learn from it is apt to
elude us. What we have to try to get at is how these studies are
to help us in the future, and what light they throw on the many
problems of childhood.

Professor Sully's work is distinctly that of a pioneer. He points
out clearly to us the direction in which we are to work, showing
us the particular characteristics of childhood about which further
observation is required, e.g. the baby's colour sense, a far more
difficult matter to observe than most people suppose. Again, ob-
servers are urged to collect spontaneous utterances of children; to
note how far imagination in one direction coexists with imagination
in other directions; evidence concerning children's dreams is asked
for; their power of making into actual things, darkness, wind,
shadows ; their disregard of limbs as a part of self ; the exact date
at which the pronoun ' I ' is correctly used; and the extremely
interesting point as to the effect on the child's ideas of things,
brought about by learning two languages very early in life.
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It may be doubted whether "Studies of Gifted Childhood,"
would not be a more appropriate title for the book before us. The
little boy who pretended to paint the furniture with the end of a
rope ; the boy of two and a half who fought battles with imaginary
soldiers; the boy a little over two, who.suggested that a "yump of
sugar would make a bumble bee (have) heat spots"; the child of
two-and-a-half who told a little story about three bears, who found
a stick and poked the fire with it ; Lyle, who told his father that
he could not eat his crusts after the fashion of his progenitor,
because " God has made you and me different"; the little two-and-
a-half-year-old artist, who drew Fig. 19, p. 349;—were surely all
of them gifted children. But it may be that this view is due to
the lack of opportunity of observation of many children, though
parents seem inclined to agree with it.

I t would seem that boys are far cleverer than girls, from Pro-
fessor Sully's collection of stories, or is it that parents are wont
to pay more attention to the sayings and doings of their sons than
of their daughters ? I suspect that this is the true state of the case.

In regard to Imagination; some observers of children may be
inclined to dissent from some of Professor Sully's conclusions. He
tells us a tale of a little child who attributed intelligence even to
stones, and who used to think the pebbles must be dull for want of
change, and to carry them in her basket to another spot that they
might get a different view. This Professor Sully thinks a proof
of considerable imaginative power, and a quaint expression of
sympathy with the insentient world. But is not this an imagi-
nation of a lower order, in which the child could not soar beyond
the attribution of its own experiences to the inanimate world?
The child, it seems to me, has taken a higher flight of imagination
when he is able to picture stones and trees as living a distinctly
different life of their own, and it is imagination of this kind which
will lead the child to develop into the sympathetic comrade who
can " put himself into his neighbour's shoes," and rejoice in a joy
different in many ways to that he has himself experienced. We
might expect the child of the pebbles to grow up capable of
sympathy with pains or joys experienced by herself, but not with
joy and pain unknown to her, unless a further development of
imaginative power took place.

Again, Professor Sully attributes children's jealous exactness
as to accuracy in repetition to the child's perfect gift of visual
detailed realization. No doubt the upset of the mental picture
is one great cause of the child's eager insistence on exact repetition,
but this does not seem a sufficient explanation. The little
boy of three who was terribly distressed because his grand-
mother, when reading a story, said she was ill of scarlet fever,
protested, "Oh no, Grannie she didn't have scarlet fever. When
mother reads it to me, she is ill but she hasn't scarlet fever," could
scarcely have suffered from a shock to visualization, and his whole
attitude was that of righteous indignation because his worthy
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grandparent had failed in truthfulness. The child's extreme love
of truth and accuracy seems to be a factor in this characteristic,
and also, it may be, another childish feature, which Professor Sully
scarcely seems to dwell upon enough, i.eN^ie child's extreme con-
servatism. To the child, what has been, must be. It hurts his
sense of propriety to suffer change, and this often happens when
the change is clearly for the better. In a class of infants, in a
Poor Law School, it was a long time before the new introduction
of the Kinder Garten system of teaching appealed to them. They
preferred the dullest counting by rote to the manipulation of the
most tempting yellow shells; the dry repetition of words, to the
examination of the brightest picture.

Our author's delightful sympathy with individual child-life is
manifest thioughout this chapter, as indeed it is throughout the
whole book, and he throws much light on the vividness with which
children throw themselves into fictitious characters, as, for example,
when the mother kissed the little girl of four who was playing at
shop with a younger sister, she broke into piteous sobs and at last
sobbed out, "Mother you never kiss the man in the shop." Also
the way in which the child attributes life to inanimate objects, as
when Lyle said of his wooden horse, "Dobbin is tin (skin) and bone.
No tarpenter made Dobbin. Dod made Dobbin."

On the whole this chapter scarcely deserves the title of the age
of imagination, but rather the age of make-belief: for imagination
in its highest development belongs, as Professor Sully himself shows
in "The Human Mind," to the most advanced stage of human culture.

Tn the particularly interesting chapter on the products of childish
thought, it seems as if Professor Sully scarcely made allowance
enough for the constant instruction which the child receives at the
hands of grown-up people. He draws our attention to this fact
in regard to the child's ideas of birth and death, but looks upon the
child's tendency to regard all that takes place as designed for us
poor mortals as a natural anthro[>ocentric tendency, shared alike by
child and savage. 'Surely the careful instruction of grown-up folk plays
some part here. First we have the ignorant nurse and mother teaching
the child that " the naughty table " made him fall, and " the kind sun
has come out just in time for his walk." Later he learns, " Thank
you pretty cow that made Pleasant milk to soak my bread "—a verse
which has much to be responsible for. And the extreme teaching
of purpose and design in every detail of animal life, so often given
in the Kinder Garten, helps the child, who so closely identifies him-
self with all living creatures, to accept the view that all is made and
done for him. Later on this view is greatly strengthened when stuffed
birds and squirrels are procured for his lessons and museums,—shot
for him, he thinks, in order that he may see and learn.

The treatment of the development of the idea of God is very
slight. There is surely far morv to lie said on this matter, especially
in regard to those children who have had little direct theological
teaching.
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I am very doubtful whether Professor Sully's hypothesis, that
the child's first words really imply sentences, will bear the light
of closer investigation, though he has the support of Preyer, and
I believe, Romanes. According to our author "Down" means
a complete sentence, either " The spoon has tumbled down," or
" Lift me down." Professor Lloyd Morgan holds that the word
"down" is "simply a definite sound that the child has learnt to
associate with a particular piece of sense experience." He knows
that when he utters the sound "down" he will have the experience
of passing through space from chair to floor; and when the spoon
falls, he expresses this fact also by the sound "down" because the
sound is connected with more than one kind of sense experience.
I t is not, he maintains, until the child begins to perceive relations
that he uses sentences, which are not therefore merely fuller ex-
pressions of ideas already held, but expressions of a new order of
ideas.

There are several points in which Professor Sully seems to have
broken quite new ground. The idea of gradual diminution in size,
which some children seem to expect will happen to grown-up people,
is quite new to me, though the idea so common to many little
girls, that they will by and by become boys, is not dwelt upon.
Again, his view that children reify the dark, and regard it as
a kind of monster whose eyes are represented by the slightly
ltfminous spots, throws quite a flood of light upon some of the hurrors
of childhood, and seems to call up dim remembrances of the long
buried past. The whole treatment of fear is most useful, and it is
well that so much prominence should be given to a feeling that
is one of the most marked in early childhood, and to which the
attention of parents cannot be too earnestly called, as the fears
of childhood have such a marked effect on character; and it is for
this reason that it is impossible not to regret that Professor Sully
has not dwelt more on those religious fears which form so large
a part of the intense sufferings of childhood. The sermons on the
great white throne delivered by some emphatic but thoughtless
curate, the account of the last day and the sound of the trumpet,
have done more to make the young life a perpetual terror than
many adults can realize. Children's lies too are so carefully
accounted for that the parent trembling for his child's future;
may surely take courage, and trust to time and fact to cure the
romancing propensities of little ones. Let us hope that Professor
Sully's exposition on this point will do something to save small folks
from the " sound whippings " that are deemed salutary for supposed
deceit.

The development of the child's artistic powers, or rather of
his intense desire to express himself, deserves a far larger notice than
space will allow. It is pleasant to find so strong a plea for children's
natural truthfulness, and I am reminded by p. 2G4 of a whole family
of children who each in turn played with a toy-market, and at the
ages of three and four always made the supposed thieves reply
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to the policeman's " You bad man, what have you done 1" " I've
stolen a potato," etc. Later in life, as the children's imitative powers
grew, the fictitious characters lied boldly and suffered double punish-
ment.

Professor Sully takes perhaps a somewhat optimistic view of
childhood. He looks upon it as a region undisturbed by the stir
and stress of our introspective, and in some respects worldly minded,
nineteenth century. He appreciates to the full the woes and
sorrows of child life, as is shown over and over again, especially
in the touching story of little C's cry of pain, "You don't under-
stand me," but he thinks the child-world free from modern taint.
Is this so? Has not Professor Sully been in some strange way
saved from such stories as the following, for the truth of which
I can vouch? "Don't be so silly, K," said a parent to his ten-year-
old daughter. " I can't help it, Father," was the prompt reply, " I've
inherited it from Mother.'' A small child of four, who was about
to be photographed in a Kinder Garten group, remarked with a
world-worn air, " I'm perfectly sick of being photographed ": and
another girl, older by some seven .summers, observed that she felt as
if nothing were left to be done by way of amusement. But what
could be expected when the same child was allowed to keep awake,
after her evening prayers had been said, to see the patterns for her
new dress that came by the last post? Has not modern life, from
Nordau's point of view, crept in here with a vengeance ? If we
would keep childhood as sacred and undisturbed an abode as Professor
Sully pictures it, we must be careful how we extend our scientific
observations in that direction. We cannot do better than follow
the admirable example given us in "Extracts from a Father's Diary,"
where little C is watched with such unobtrusive observation through
the opening years of his life, and has grown up to boyhood absolutely
unaware that he had been the subject of such watchful care.

There is a great danger lest, in our eagerness for discovery, we
should ply the child too closely with questions. As Professor Sully
says, the child who knows he is observed will soon begin to act for
effect, and we may add that his answers to questions will not be
absolutely true accounts of his inner state. Take for instance
Mr Stanley Hall's paper on Fear, in which the child is asked to
state what he is afraid of. To the child fear is cowardly, and
it does not cross his my'-J that not to admit fear is untruthful.
Those of us who were supposed by our parents to have no fear of
the dark would have died rather than confess on paper that we
went trembling up to bed; that the clang of the back door made
us race along the dark passage and up the wooden staircase, with
a conviction that all the bogies that haunted the house were
behind us!

Even such a question as this put to children, "What do you
think are the differences between a child and grown-up people?"
is a very doubtful one. I t at once places the child in a critical
attitude towards his elders. Either he crystallizes the bad opinions
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he entertains of injustice and unkindness, or is led to give an
inaccurate or untruthful account which he thinks will win him
favour. The true way to get at knowledge of child-life is to have
a child-friend whose confidences are very close, who tells us truly
what he feels and thinks as he sits on our knee, and who brings
to us his childish troubles as C. brings his to his parents. The boy
of about eight who eagerly took up the idea of his brother and
himself changing places with his aunt and her friend, and with
a deliciously ironical air said, " And then I know what we'll do.
We'll take you both to the quay and then, just as you are enjoying
yourselves, we shall say, ' Don't go near the edge, you'll fall in' J"
revealed one of the keenest troubles of boy-life in a way that would
never have been expressed on paper.

To gain a true knowledge we must be content to work very
slowly; to cultivate in ourselves keen powers of observation;
and to accumulate as many extracts from a father's, mother's
or teacher's diary, after the pattern before us, as possible. The
great lesson taught to all parents and teachers is that, unless they
are on intimate terms with little ones, very slight advance will be
made in Child-Study. " Children are frank only before the eye of
love." But in combination with the moral excellencies, needed for
an adequate treatment of children's questions and difficulties, there
must be also a scientific mind.

Intellectual as well as moral insight is needed, and those will
prove the best observers who are fully conscious of their own
infirmities and the difficulties of their task, and who bring to bear
upon it an inexhaustible patience and a determination to put aside
all prejudice, and preconceived notions. First observation, then
hypothesis, lastly verification, and this process over and over again
repeated, will be our only chance of solving the enigma of child-life.

The chapter on the child as draughtsman is perhaps the most
original in the book, and opens up a delightful field for research.

ALICK WOODS.

Evolution in Art: as illustrated by the Life-history of Designs. By
ALFRED C. HADDON, Professor of Zoology, Royal College of
Science, Dublin. London: Walter Scott, 1895. Pp. xviii, 354.

PROFBS8OR Haddon is one of a growing number of men who are
intent on tracing backwards the metamorphoses of ornament, in
order that they may disclose its cause, its origin and its meaning,
and because they regard the subject as an essential part of the
larger question of the evolution of art.

It is an interesting fact that of this band of students those who
have been most successful in their search have been biologists. But
Professor Haddon is too modest when he declares that he is "neither
an artist nor an art-critic, but simply a biologist who has had his
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